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Introduction. 

Which is our most important schoolbook? The Catechism is 
our most important schoolbook. 

Why? Because it teaches us the true Christian doctrine. 

Who wrote this: precious little book? Dr. Martin Luther 
wrote it. 

From what source did he take the contents of his Catechism? 
He took the contents from the Bible. 

This is decidedly the most important book in the world: 
Therefore the subject of this lesson shall be — 


THE BIBLE. 
We shall consider 
1. The Form of the Bible. 2. The Origin of the Bible. 
8. The Purpose of the Bible. 


Opening and examining this wonderful book, we find that it 
is not only one, or a single book. 

But what is it? We find it is a collection of 66 books. 

What do we find about the writers of this collection? It was 
written by various writers. 

What do we notice about the time in which the different parts 
were written? They were written at various times. 

Therefore, what is the Bible? The Bible is a collection of 
66 books, written by various writers at various times. 

Into how many principal groups are the 66 books divided ? 
They are divided into two groups. 
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Which are the two groups? They are called the Old Testa- 
ment and the New Testament. 

What books does the Old Testament contain? It contains the 
books that were written before Jesus’ birth. 

What books does the New Testament contain? It contains the 
books that were written after Jesus’ birth. 

. By whom were the books of the Old Testament written? They 
were written by men called prophets. 

In which language did the prophets write? They wrote in the 
Hebrew language. 

What is a prophet as the term is used in the Bible? A prophet 
is one who preaches and teaches the Word of God. 

Name men who wrote books of the Old Testament. Men who 
wrote books of the Old Testament were: Moses, Joshua, Samuel, 
David, Solomon, Isaiah, Jeremiah, ete. 

As to their contents, the books of the Old Testament (39 in 
number) are divided into three groups: 1. Historical books, 2. doc- 
trinal books, 3. prophetical books. 

What is recorded in the historical books, as the name indicates ? 
In the historical books the history of God’s people before Christ 
is recorded. 

Name such historical books. Such historical books are: The 
Penhtateuch, Joshua, Judges, Kings, Chronicles, ete. 

Of course, they do not record historical facts only. What do 
they also contain? They also contain doctrine and prophecies. 

What are doctrinal books? Doctrinal books are such as con- 
tain doctrine. 

What is doctrine? Doctrine is a teaching, something that 
is taught. 

There are many doctrines on different subjects. But of what 
doctrines are we speaking now? We are speaking of the doctrines 
or teaching of the Bible. 

Name books of the Old Testament which contain principally 
religious teachings or instruction. Such books are: Job, Psalms, 
Proverbs, Ecclesiastes, Song of Solomon. 

Name the third group of the books of the Old Testament. 
They are the prophetical books. What do they contain principally 
as the name implies? The contain principally prophecies. 

What are prophecies? Prophecies are predictions. 

In these books God told His people, through prophets, of 
various important events that were to happen. He was especially 
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concerned in keeping that one, all-important event before His 
people. What was that? It was the coming of the Messiah. 

Of His coming He spoke with greater clearness as the time 
drew nearer, tellirg of His birth, suffering, and death, etc. 

How many such prophetical books are there in the Old Testa- 
ment? There are 16 of them. 

Name some of them. Isaiah, Jeremiah, Ezekiel, Daniel. 

By whom were the books of the New Testament written? 
They were written by evangelists and apostles. 

How many books does the New Testament contain? It con- 
tains 27 books. 

In what language were they originally written? They were 
written in the Greek language. 

What is an evangelist? An evangelist is a person who has 
written an evangel, or a gospel. 

What is an evangel? An evangel is a book containing glad 
tidings. 

How many men wrote such books? Four men wrote such books. 

Name them. They were: Matthew, Mark, Luke, and John. 

What do their books contain? They contain Christ’s teachings 
and the history of the life He lived on earth. 

What is an apostle? An apostle is “one who has been sent.” 

What did Christ do before His ascension? He said to His 
apostles: “Go ye and teach all nations.” 

The classification of the books of the New Testament resembles 
that of the Old Testament. How? They are classified as historical, 
doctrinal, and prophetical books. 

Repeat the names of historical writers of the New Testament 
already mentioned. They are: Matthew, Mark, Luke, and John. 

Which one must be added to those? The Acts of the Apostles 
must be added. 

Why are those five books called historical books? Because they 
relate the history of the life of Christ on earth and that of His 
apostles. 

What do the doctrinal books of the New Testament contain? 
They contain the doctrine or the teachings of the New Testament. - 

Who wrote the greater part of them? St. Paul wrote the 
greater part. 

How are his writings called? They are called “epistles.” 

What are epistles? Epistles are letters. 
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To whom did he write his epistles? He wrote them to Chris- 
tian congregations or to coworkers. 

Name others who wrote epistles. St. Peter, St. John, St. Jude 
wrote epistles. 

Name the last book ‘in the Bible. It is “The Revelation,” by 
St. John. 

Classify it. It is a prophetical book. 

What, then, is the Bible? The Bible is a collection of books, 
written by various writers at various times, divided into the Old and 
the New Testament, written by prophets, evangelists, and apostles. 


2. 

What other name is sometimes given the Bible? The Bible 
is sometimes called the “Scriptures.” 

Who gave it this name? The Lord gave it this name. 

By what similar name is it also known? It is also known as 
“Holy Writ.” 

What is “writ”? “Writ” is something that is written. 

Why, then, is the Bible called Scriptures, or Writ? It is called 
so because it was written. 

By whom was it written? It was written by “holy men 
of God.” 

How do you know this? The Bible says so. 

Cite the Scriptures. 2 Pet. 1, 21: acess men of God spake 
as they were moved by the Holy Ghost.’ 

Who were those holy men? They were the prophets, evan- 
gelists, and apostles. 

Who prompted those men to write? “They were ili by 
the Holy Ghost.” 

What were they to write? They were to write the Word of God. 

And while writing the Word of God, they could not use their 
own words. What words only could they use? They could use 


only words “as they were moved by the Holy Ghost.” 


And to make it very clear and unmistakable, the Holy Ghost, 
through St. Paul, writes Timothy, a preacher of the Gospel, that 
“all Scripture is given by inspiration of God.” 2 Tim. 3, 16. 

Why does he use the word “all”? Because he wants to say 


’ that every word of the Bible is given by the Holy Ghost, by God 


Himeelf. 

How did the holy writers receive these words? They received 
them by inspiration. 

Define “inspiration.” Inspiration means “breathing into.” 
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So what did God do when He moved the holy writers to write 
His Word? He filled their minds with the very words which they 
were to write. ; 

Not only the thoughts, but all the words expressing the 
thoughts, were inspired. How does St. Paul explain this to the 
Corinthians? He says 1 Cor. 2,13: “Which things also we speak, 
not in the words which man’s wisdom teacheth, but which the Holy 
Ghost teacheth.” 

Who, then, speaks to us in the Bible? God Himself speaks 
to us in the Bible. 

Therefore, what is the Bible? The Bible is the Word of God, 
written by inspiration of the Holy Ghost. 


3. 


What was God’s purpose in thus carefully giving us His Word ? 
His object was our salvation. Everything the Bible teaches has 
this one great object. 

What prompted God to do this? His great love for man 
prompted Him. 

Man, created in the image of God, had fallen and turned away 


from his Creator. And what was he unable to do? He was unable 
to turn back and try to regain what he had lost. 

What had he lost? He had lost the image of God, Paradise, 
and with it everlasting bliss and happiness. 

There he was, in the power of Satan, perfectly helpless to 
regain those lost treasures. Therefore God, in His infinite mercy, 
took pity on man in this sad condition, and offered His assistance 
to rescue him. 

How did God make this offer? He gave to man His Word, 
the Bible. 

What does He point out in the Bible? He points out the way 
to salvation. 

And who is to be our true guide on this way? This is His 
Son, our Lord Jesus Christ. 

What did He do for us? He has redeemed us from all sin, 
from death, and from the power of the devil. 

What is He therefore? He is our Redeemer, our Savior. 

To make us intimately acquainted with Him is the object and 
purpose of the Bible. How does St. Paul express this? He says 
2 Tim. 3,15: “The Holy Scriptures are able to make thee wise 
unto salvation through faith which is in Christ Jesus.” . 
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But what do you confess in the Third Article of the Creed? 
“T believe that I cannot by my own reason or strength believe in 
Jesus Christ, my Lord, or come to Him.” 

What is therefore necessary? It is necessary that the Holy 
Ghost enlighten and keep me in the true faith. 

How does He do this? He calls me by the Gospel. 

That is, what does He give you? He gives me His Word. 

And what power has this Word, this Holy Writ? It gives me 
strength to believe in Jesus Christ, my Lord. 

So what does the Word of God do to save us? It shows us 
the way to our salvation, works faith in us, and gives us strength 
to accept the teachings of the Bible. 

This knowledge of the purpose and object of the Bible should 
be a mighty inducement for us gladly and eagerly to follow our 
Lord’s advice. What advice? The advice: “Search the Scrip- 
tures.” John 5, 39. 

Why? Because in them we have eternal life through Jesus 
Christ, our Savior. 

God grant this to us all! Amen. 


Theses on the Call of the Lutheran Day-School 
Teacher. 
By L. G. ZoBEL. 


Tuesis I. 


The ministerial office is of dwine institution. 

1. The divine institution of the ministry is apparent from the 
general command of Christ to His disciples to preach the Gospel 
to every creature. “Go ye, therefore, and teach all nations... . 
And, lo, I am with you alway, even unto the end of the world.” 
Matt. 28, 19. 20; Mark 16, 15. 16. 

2. It is evident from all those passages that refer to the suc- 
cessors of the apostles as having been called by God Himself. “Take 
heed therefore unto yourselves and to all the flock, over the which 
the Holy Ghost hath made you overseers to feed the Church of 
God.” Acts 20,28. “And God hath set some in the Church: first, 
apostles; secondarily, prophets; thirdly, teachers,” ete. 1 Cor. 
12, 28. “And He gave some apostles and some prophets, and some 
evangelists, and some pastors and teachers.” Eph. 4, 11. 
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3. The apostles call those engaged in like work, and who suc- 
ceeded them in office, their “fellow-laborers” and “fellow-servants.” 
1 Pet. 5,1 we read: “The elders which are among you I exhort, 
who am also an elder.” Compare also 2 John1; 3 John1; Col. 
4,%; Phil. 2, 25; 1 Cor. 4,1; 1,1. 


Tuesis IT. 


The ministerial office is the only and highest office instituted 
by God in the Christian Church. 


“In the Apology of the Augsburg Confession, p. 274, we read: 
‘The most eminent, holy, useful, and exalted service which God has 
required in the First and the Second Commandment is the preach- 
ing of His Word; for the office of the preacher is the highest in 
* the Church.’ 

“This doctrine is taken from Scripture. To the pastor the 
Church has entrusted the administration of the Office of the Keys, 
‘which implies and embraces all spiritual powers. Compare Matt. 
16,19; 18,18; John 20, 21—23. So when offices in addition to 
the ministerial are created in the Church, these must be subordinate 
to the pastoral office and harmonize with it. 

“Tf a man know not how to rule his own house, Mee shall 
he take care of the Church of God?’ St. Paul asks. The office of 
pastor, we see, exceeds in importance and difficulty that of ruling 
one’s own house. Even as the father’s position is that of head of 
the family, so is the pastor’s, by comparison, the greatest in the 
Church, because of the dignity and responsibility connected with it. 
The pastors are stewards of the mysteries of God. 1 Cor. 4, 1. 
Hence to their office due honor should be given. ‘Let the elders 
that rule well be counted worthy of double honor, especially they 
who labor in the Word and doctrine.’ 1Tim.5,17. And, ‘Obey 
them that have the rule over you, and submit yourselves; for they 
watch for your souls as they that must give account, that they 
may do it with joy and not with grief, for that is unprofitable 
for you.’ Heb. 13, 17. 

“Luther says: ‘When the office of the Word is bestowed, all 
offices are also bestowed that are administered through the Word 
in the churches; that is to say, the power to baptize, to bless, to 
bind or loosen, to pray, to judge and discriminate. For the office 
to preach the Gospel is the highest of all. It is the true apostolic 
office, furnishing the foundation for all other offices, on which, 
therefore, all other offices are built; for instance, the office of 
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teachers, of prophets, of rulers, of those having the gifts of healing, 
as we find them arranged by St. Paul, 1 Cor. 12, 8. 

“‘And so we find Christ for the most part preaching the 
Gospel, it being proper for Him to attend to the highest office — 
not that of baptizing. Paul glories in not having been sent to 
baptize, that being an office inferior and consequent, but in having 
been sent to preach the Gospel, that being the main office” ” (Fifth 
Report of Engl. Ev. Luth. Synod, pp. 25. 26.) 

Dr. Walther, in Kirche und Amt, writes: “With the apostle- 
ship the Lord has instituted only one office in the Church, in which 
office all other offices are included, and through which the Christian 
congregation should be provided for in every respect. The ministry 
is the highest office. When this office is bestowed, all other offices 
are bestowed at the same time. Every other public office in the 
Church is a part or an auxiliary office of the ministry.” 


The office of the Lutheran teacher is not an office which the 
Church is enjoined to establish, and to which the Church to the 
end of time is ordinarily obligated. 


1. The Lutheran teacher is not an office-holder of the ministry. 

A distinction must be made between the essentials and non- 
essentials of the ministry. This is apparent from the following 
words of Luther: “Where the ministry is not, there no other office 
follows. For John 4, 2 says that Jesus Himself did not baptize, 
but only preached, and Paul, 1 Cor. 1, 17, glories in not having 
been sent to baptize, but to preach the Gospel. Therefore, to whom 
the ministerial office is bestowed, to him is bestowed the highest 
office in Christendom. Such a one may then baptize, celebrate 
mass, and provide for all the needs of the souls; or if he does not 
wish to do all of this, he may restrict himself to preaching, and 
leave baptizing and other subordinate functions of the holy office 
to others, as Christ, St. Paul, and all apostles (Acts 6) have done.” }) 
(Kirche und Amt, p. 389.) The essential part of the ministry is 


1) Denn das Amt, zu predigen das Evangelium, ist das hoechste 
unter allen. ... Denn auch Christus auf das allermeiste allein gepredigt 
hat das Evangelium, als der, der sich des hoechsten Amts gebrauchen 
sollte, und nicht taufen. Paulus ruehmet sich auch, dass er nicht ge- 
sandt sei zu taufen, als zu einem wenigern und nachfolgenden Amt; 
sondern dass er gesandt sei, das Evangelium zu predigen, als zu dem 
fuernehmsten, 1 Cor. 1, 17. (Kirche und Amt, p. 389.) 
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the preaching of the Word (Kirche und Amt, p. 389) in behalf of 
the congregation in its divine services. (Schulblatt, 32, 327. 
Thesis 6A.)?) 

To the Lutheran teacher not all essential parts of the ministry 
are entrusted. He does not teach the Word in the divine services 
of the congregation, i. e., he is not the shepherd of the whole flock ; 
only the lambs, the children attending his school, are in his care. 
His office, therefore, is only a part of the ministry, i.e., to him 
certain functions of the ministerial office are conferred. (Schul- 
blatt, 32, pp. 326.327. Theses 4—10.) 

2. The office of the Lutheran teacher is not of divine in- 
stitution. 

The ministry is of divine institution. Every congregation has 
* the express command to establish the ministerial office in its midst. 
Also the rights and duties of the ministry are clearly stated in the 
Word of God. But this cannot be said of the office of the Lutheran 
teacher. God did not command the Church to establish such an 
office. It is not an office which the Church is enjoined to establish, 
and to which the Church to the end of time is ordinarily obligated. 
It is merely an ecclesiastical office branched off from the ministry 
by the Christian congregation in order that the lambs in its midst 
may receive a thorough Christian training.) 


Tuesis IV. 


The Christian congregation has the authority to establish an 
auxiliary office to meet a certain want in its midst, 1. e., to call an 
assistant who is entrusted with certain functions of the ministerial 
office in order that the Word of God may richly dwell in its midst. 


That the congregation has the right and power to provide for 
special measures for special wants is established from Acts 6, 1—6. 
In the Theological Quarterly, Vol. III, p. 78, we read: “This, how- 
ever, that the ministerial office is of divine institution and is as 
such the only office ordained by Christ for and in His Church, 


2) So kann das Predigtamt nach seinem Wesen nichts anderes sein 
als die von Gott durch die Gemeinde, als Inhaberin des Priestertums und 
aller Kirchengewalt, uebertragene Gewalt, die Rechte des geistlichen Prie- 
’ stertums im oeffentlichen Amte von Gemeinschafts wegen auszuueben. 
(K. u. A., p. 355.) 

3) Here it should be noted that, since the office of the Lutheran teacher 
is an office established by the congregation, the official duties of his calling 
must be clearly stated in the written call. 
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does not bar a congregation from making special provision for 
special wants arising in its midst or its environments. When in 
* the church of Jerusalem difficulties concerning the distribution of 
alms threatened to disturb the peace of the congregation, the 
apostles did not meet the discontent which had arisen by words 
of reproof, but called the multitude of disciples together and recom- 
mended the appointment of assistants, who might to the greater 
satisfaction of the people perform some of the duties which had 
previously been incumbent on the Twelve, and on such recom- 
mendation the first college of deacons was elected and ‘appointed 
over this business.’ The word here rendered ‘business’ in the Eng- 
lish Bible, chreia, properly means want, need, necessity. To meet 
a certain want, to provide for a present necessity, this auxiliary 
office was established by the congregation, not only in Jerusalem, 
Acts 6, 2—6, but also in other churches of apostolic days, 1 Tim. 
3,8; 5,17; Rom. 12, 7. 8, where the same or similar wants rendered 
such assistants desirable and profitable to the well-being of the 
Church or individual members of the congregation. And thus 
to-day, while every congregation is held to establish and maintain 
the ministerial office as by divine ordinance, every congregation is 
likewise competent to provide special measures for special wants.” 

In Schulblatt, 28, p. 285, we read: “Has the congregation a 
‘ight to call an assistant, who is to aid the pastor in the discharge 
of his duties? Yes. This is proved Acts 6. There we read that, 
when in the congregation of Jerusalem the widows of the Grecians 
had been neglected in the daily ministration by the apostles because 
they had been overburdened with work, the apostles called upon the 
congregation to select seven men, who might be appointed to pro- 
vide for the poor in its midst. And this saying pleased the con- 
gregation, and they appointed seven almoners. These men now 
had duties to perform which had previously been incumbent on the 
apostles. They, therefore, were assistants to the apostles. Chem- 
nitz correctly says: ‘They [the apostles] assigned this part of the 
ministerial office that had to do with the alms to others, whom 
they called deacons, 1. e., servants.’ 

“Thus at the time of the apostles there were laymen-presbyters, 
seniors or elders, rulers and helpers. This, beyond all doubt, is. 
apparent from the following Bible-passages: 1 Tim. 5,17: ‘Let the 
elders that rule well be counted worthy of double honor, especially 
they who labor in the Word and doctrine.’ 1 Cor, 12, 28: ‘And God 
hath set some in the Church: first, apostles; secondarily, prophets ; 
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thirdly, teachers; after that miracles, then gifts of healings, helps, 
governments, diversities of tongues.’ Thus besides the elders that 
labored in the Word and doctrine there were such elders in the 
Church, who served as helpers and rulers.” 

And if the congregations in the apostolic days empowered to 
establish such offices as referred to above, then the congregations 
in our days also have a right to establish an auxiliary office, the 
incumbent of which is to aid the pastor in the training of the 
young.*) 

Tuesis V. 

1. The essential of a divine call to the office of the Word is 

a valid and rightful call to a definite charge. 


2. To issue such call is the duty of, and a right vested in, the 
"Christian congregation. 

8. The cali being accepted, the office is to be considered as for 
lifetime, 1.e., a servant in the Lord’s vineyard should remain in 
office until it is evident that it pleases God to dismiss him from 
service. 

1. 

The first part of this thesis is to show that the essential of a 
divine call to the office of the Word is a valid 5) and rightful call 
to a definite charge. This doctrine is rooted in Scripture. Rom. 
10, 15 we read: “And how shall they preach except they be sent ?” 
Of the false prophets the Lord says Jer. 23,21: “I have not sent 
these prophets, yet they ran.” Heb. 5,4: “And no man taketh this 
honor unto himself; but he that is called of God, as was Aaron.” 

Dr. Walther, in his Outlines of Pastoral Theology, writes: 
“Since ‘no one should teach or preach publicly in the Church, or 
administer the Sacraments, without a regular call,’ as Article XIV 
of the Augsburg Confession says in accordance with the Word of 


4) When such an office should be established in a parish is a ques- 
tion to be decided by the Christian congregation. However, a congrega- 
tion in whose midst the lambs are only sparingly nourished with the milk 
of divine truth, and in whose midst the establishment of such an auxiliary 
office is the only effective means to provide sufficiently for the spiritual 
household, would flagitiously misuse its liberty, and also neglect its duty, 
if it would leave this spiritual famine in its midst unmitigated and un- 
relieved, although able to establish such an office. 

5) A eall is valid when it is extended by those who before God are 
entitled and empowered to issue such call; it is rightful when it has been 
obtained in the proper way. (Walther, Pastorale, pp. 30—39.) 
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God (Rom. 10,15; Jer. 23,21; Jas. 3,1; Heb. 5, 4. 5, see also the 
opening verses of nearly all the epistles of St. Paul), the first re- 
quirement for ministerial work acceptable to God and under divine 
blessing is, next to due preparation for the ministerial office, a 
regular call to such office and the assurance of being divinely 
called.” 

Luther says: “Had Muenzer, Carlstadt, and their associates 
not been permitted so to slip and creep into strange houses and 
churches, where no one had sent them, and where they had no 
command to go, all this great calamity would not have occurred. 
The apostles, it is true, at first went into strange houses to preach; 
but they had been commanded to do so, having been ordained, sent, 
and called to preach at all places, as Christ said, Mark 16,15: ‘Go 
ye into all the world and preach the Gospel to every creature.” 
But after them no one has such a genéral apostolic command, but. 
each bishop or person has his particular charge or parish, which 
St. Peter, 1 Pet. 5,3, therefore, also calls cleros, that is, portion, 
so that to each is committed his portion of people, as St. Paul also 
writes to Titus.” (Walch’s ed., V, p. 1060.) 

“When a man claims to be called of God immediately to preach 
everywhere, he is to be regarded either as an impostor or a deluded 
fanatic who is himself deceived by a vain hallucination. So-called 
evangelists who rove over the country preaching wherever they go, 
when nobody has sent or called them, are to be regarded as clerical 
tramps, belonging to the category of thieves and murderers, John 
10, 1—10, and they ought to be treated as such by all churches. . . . 
Wesley’s saying, “The world is my parish,’ is not Scriptural. Only 
the apostles were commissioned to go into all the world and preach. 

“When a missionary is sent forth, he has indeed a divine call, 
being called and sent by the Church. ‘As they ministered to the 
Lord and fasted, the Holy Ghost said, Separate me Barnabas and 
Saul for the work whereunto I have called them. And when they 
had fasted and prayed, and laid their hands on them, they sent 
them away. So they, being sent forth by the Holy Ghost, departed 
unto Seleucia; and from thence they sailed to Cyprus.’ Acts 13, 
2—4. Yet his call is also limited, because he is sent to a certain 
field and a certain class of people.” (Third Report of English Ev. 
Luth. Synod, pp. 19. 20). 

(To be continued.) 


The Teaching of Geography. 


The Teaching of Geography. 


By J. C. ANDERSON. 


GEOGRAPHY. 
History of the Development of Geography as a Science, and Its Importance. 


Geography has passed through several important stages during 
the last century, and is still undergoing great changes. It is only 
recently that life has been recognized as a very essential factor, 
and that the study of the physical features and the resources of 
the earth must be connected with life. Until about the middle 
of the nineteenth century, geography consisted chiefly in memoriz- 
ing answers to questions, and in the location of places. Many of 
the questions and answers found in the old geographies would 
not now be considered geography. Memory work was encouraged 
because it was thought that children had better memories than .- 
judgment, and that it would be a waste of time to have them think 
out the solutions to problems. 

Description gradually found its way into geography, and by 
the end of the nineteenth century geography was considered as a 
study of the earth and its people. The study became more interest- 
ing because it dealt somewhat with life, yet it stiil consisted chiefly 
of physical and locational geography. A brief beginning had been 
made, however, in showing how man is affected and controlled by 
his physical environment. 

As long as geography was thought of merely as a study of the 
earth and its people, many things were included. It was a scrap- 
bag into which went a mass of unrelated material. Confusion 
resulted, and many people came to have the idea that geography 
was made up of remains of various subjects, with locational geog- 
raphy as the center, and memory work radiating in all directions. 
The child was given a condensed knowledge of the world, and he was 
supposed to be a walking encyclopedia. Fact after fact was pre- 
sented in almost the same way. Places, many of which the child ” 
never would have occasion to use after leaving school, such as capes, 
peninsulas, straits, isthmuses, bays, etc., were located; the origin 
and meaning of many geographical names and the nicknames of 
the States were taught, and much time was spent in drawing the 
outlines of States, countries, and continents by trying to reproduce 
the exact maps in the book. All of this material and much more - 
was learned, not because the pupils felt a need for it, but because 
the teacher required them to learn it, and because they most likely 
would be asked for such material on examination day. Life was 
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mentioned occasionally, but it was relegated to the background, 
because it was considered of minor importance. The life of the 
school was not connected with the life outside the school. As a 
result, is it any wonder that people began to consider what is 
geography and to ask whether the material is selected, arranged, 
and taught properly, and whether it is adapted to the pupils? 

During the last ten years geography has been given a new 
meaning, and the life element is occupying as much attention as 
the physical features. Geography is considered as a study of the 
earth in relation to life or the relation of life to its physical en- 
vironment. R. D. Salisbury, in Geology in Education, Science, 
p. 334, April 5, 1918, well expresses it when he says that geography 
“is to center about the influences of earth features and earth re- 
sources on the distribution, character, and activities of life — life 
of all kinds.... It is actuated by the high motives of all sciences, 
one of which is to render its truth serviceable to mankind. Its field 
overlaps, in varying degrees, the fields of geology, physical geog- 
raphy, meteorology, botany, zoology, history, economics, and per- 
haps other sciences. But it uses the facts and principles of these 
’» sciences in explanation of the distribution, character, and activities 
of life.” 

Thus we have awakened to the realization that life is an im- 
portant factor, and that life is controlled to a great extent by 
geographic influences. Geography seeks to explain such problems 
as the following: Why some cities are large while others are small ; 
why some regions are densely populated, while others are sparsely 
settled; why transportation is easy in some places and difficult in 
others; why agriculture is carried on in some regions, grazing 
and manufacture in other regions. Of course, it would be unwise 
to say that other factors which are not geographic may not enter 
into the explanations, but it undoubtedly is true that geographic 
factors are the outstanding ones. Even the World War cannot -be 
interpreted and understood correctly without a knowledge of geog- 
raphy. Battle lines, transportation routes, the location of embarka- 
tion ports, and the movements of troops and aviators were influenced 
by geographic factors. Going a step farther, we may say that 
geographic factors caused the War, for in the final analysis it will 
be found that physical features and resources of the earth determine 
to a very large extent what man thinks, attempts, and accomplishes. 

Thus the importance of geography is readily seen. It teaches 
not only the location of places, commercial and industrial activities, 
but it instils in the minds and the hearts of the children a love 
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for this country, and above all, it shows the interdependence of man, 
while at the same time it shows his dependence on nature. It deals 
with the welfare of the human race more intimately and funda- 
mentally than does any other science. — Geography should teach 
men not to dislike one another just because they are different, but 
it should show why they are different and interesting, and how they 
are related. 


Tue TEACHING OF GEOGRAPHY. 

As long as geography is taught by a certain formula of dry ._ 
facts, it never will be interesting, but an inspiring and sympathetic 
teacher bringing out the big issues in each problem, will be the 
guiding factor in contributing to the welfare of many. The subject 
of geography covers so much ground that we cannot expect a person 
to know everything about it or even a little something about every- 
thing which it includes, but we do expect him to have a knowledge 
of some of the things which geography covers and a real mastery 
of a small portion of them. 

When a child enters school, he has a rather large mass_of 
geographic material which he began collecting shortly after birth. 
His pre-school activity is to be carried into the school, and it is to 
be enlarged and directed during the first few years by home geog- 
raphy. The home and its surroundings make a wealth of geographic 
material which may be obtained by a little search, and this material 
furnishes a basis for the study of the world. Old experiences must -- - 
function constantly in obtaining and interpreting new experiences. 
Hence the process of learning, which begins shortly after birth and 
- ends with death, is the gradual accumulation of related materiai 
based on your old experiences; it is the building of a world image. 
The duty of the school has been stated very clearly in the following 
words: “But if each one of us must do his own world building 
for himself, must see with his own eyes, hear with his own ears, 
image with his own imagination, classify according to his own 
purpose, and be convinced of logical necessity through his own 
feeling of conviction, can the school do anything that is really 
worth while for him? The school can do only one thing — it can 
offer a carefully selected environment in reaction to which the 
learner will use his own mind in socially profitable ways.” (Ernest 
Carroll Moore: What Is Education, pp. 136. 137.) 

The growth of the pupil should be progressive. The course 
of study should be so planned- that the pupil is kept at something 
new and real which is adapted to his capacity, and which is related 
to his former knowledge. It is to develop a relationship by think- 
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ing. Much time is lost by repeating the same subjects in different 
grades, while at the same time the love for geography is retarded. 
To furnish the correct environment for the pupils, several 
types of lessons are useful in the teaching of geography. Of course, 
the only way of teaching is to follow the natural development of 
the child, but if one type is used continuously in motivating the 
lesson, lack of interest and attention will result. 
Some of the more useful types in the teaching of geography are: 
1. The problem-project lesson. 
. The journey lesson. 
. The review. 
. The topical lesson. 
. The type-study lesson. 
. Special reports. 
. Dramatization. 
. The question-and-answer lesson. 
9. The story lesson. 
10. The drill. 
There is no distinct line of demarcation between the types, — 
in fact, several types may be used in one lesson, — yet it is helpful 
to consider the material from the various view-points. 
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1. The Problem-Project Lesson.* 


‘ A problem of considerable difficulty is a problem-project 
(l.c. 145). It may be considered as a problem of considerable 
difficulty arising from a situation and involving the accumulation, 
the consideration, the interpretation, and the evaluation of a mass 
of material for its solution. Since the problem-project method 
follows the natural development of the child, it can readily be seen 
that this method may be used in all the types mentioned. Hence 
it is not surprising to hear some efficient teachers state that they 
have been using this method for many years. Again, the remarks 
have been made by teachers who have begun recently to think 
seriously of the problem-project method that it is difficult to follow, 
that only superior teachers can use this method. After following 
an explanation of the method and constructive criticisms of their 
own plans, they finally awake to the realization that the problem- 
project is not so difficult for an average teacher of ordinary ability 


- — that it is only the correct and simplest way of teaching because 
it is nature’s way of developing the pupils for life. 


* Mendel E. Branom, The Project Method in Education. Badger & Co., 
1919. 
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The particular form of the problem is not nearly so important 
as the fact that the problem is the pupil’s problem, and that he 
has a keen interest in it. The pupil must feel a need for it. The 
duty of the teacher is to see that the pupils have the right sort 
of material, such as maps, pictures, magazines, and supplementary 
readers from which to get problems and to solve them. It is indeed 
a waste of time to have pupils browse about in a large mass of 
material, when a few specific, well-directed instructions eliminate 
this. The problem-project method is not a puzzle which is to be: 
solved by guessing, but it is life made as real as possible to the’ 
pupils. 

To make clear what is meant by the problem-project method 
a brief outline of a lesson on Brazil is given. Of course, each teacher 
has his own particular motivation, and the method of procedure 
is determined largely by him. 

I. Preparation. The pupils examine a population map of 
South America, and note the density of population of the different 
sections. 

II. Problem raised.. The pupils naturally begin to think or 
ask why the Amazon Basin has such sparse population. The 
problem may be stated as: Account for the sparse population of 
the Amazon Basin. 

III. The accumulation, the consideration, and the interpreta- 
tion of the material. 

Location. 
. Climate. 
. Vegetation. 
. Surface features. 
. Navigable streams, roads, and railroads. 
. Products of the forest. 
. Mineral, pastoral, and agricultural development. 
. Character of the native population. 
. Competition of other regions. 
10. Difficulty of securing immigrants. 

These points and any others which seem pertinent to the 
problem are discussed as fully as possible by the pupils. 

IV. Problem solved. The pupils will give their conclusions. 

A problem may occupy one period, or it may take up several -. 
periods. Subordinate problems should not be allowed, for the 
pupils are likely to lose sight of the main problem. Sometimes 
the pupils are not able to solve the problems from the material 
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collected. Such an outcone is to be expected. There are many 
problems in life outside of school which are not solved satisfactorily, 
and since the school is life, there must be unsolved problems in 
school. 

The remark is made occasionally that if the problem-project 


“ method is used, the course of study cannot be followed, that it is 


impossible to teach the work as outlined in geography. The course 
of study is a guide and an inspiration, not a taskmaster. The 
problem-project does not make war on any good course of study, 
but if used, it does mean the elimination of much useless material 
in some courses of study. Jf the material cannot be taught so that 
the pupil has a real problem of his own to solve, it is safe to say 
in most cases that the material should be cast aside. 

The problem-project is just as applicable to the high school 
as it is to the grades. It is a well-known fact that geography in 
the high school appears to be losing ground, that its place is being 
taken by other subjects. This downward trend of geography is 
discouraging, yet the perdulum is sure to swing the other way, 
because geography is connected very closely with the life of every 
human being. 

Why is geography having such a hard time holding its own, 
if it is so very important? Is it due to a lack of good text-books 
or to poor selection, adaptation, and teaching of the material; or 
is it due to all of these things besides several others? Lack of 
good text-books has had something to do in placing geography 
where it is to-day. However, text-books should not receive all the 
blame; in fact, not as much as many people believe. Let each 
geography teacher ask himself at least the following four questions: 

1. What is geography ? 

2. Have I prepared myself properly to teach geography, and 
what do I know about modern geography ? 

3. Is the material which I teach properly selected, arranged, 
and adapted to the pupils, or is it a mass of unrelated topics and 
facts of little value outside of school? 

4. Do the pupils have real problems to solve? 

No teacher is perfect, and there is no one who never makes 
mistakes, but our aim should be to have a little better lesson to-day 
than we had yesterday, and to profit by our mistakes, and thus 
increase our efficiency in the school. 

To that end this article has been submitted. It aims, in the 
first place, to call your attention to, and, if possible, improve upon, 
this comparatively new method, and, secondly, to call forth your 
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comment. The writer believes that it can Ve used in all studies 
and in all grades; that it awakens interest and arouses enthusiasm ; 
that it affords opportunity for research in a restricted measure. 
That is saying a great deal. What do you think? A response from 
you would be appreciated. Send your answer to Prof. J. C. Ander- 
son, Luther Institute, 120 N. Wood St., Chicago, Ill. In return 
the writer promises to furnish, if desired, outlines of lessons for 
the lower grades and for different studies. 


Warum follen wir Lutheraner hihere Tidterjdulen griinden? 


1. Die Zeitverhaltnifje erfordern es. 


»Schicet eud) in die Zeit!” ijt ein GotteSwort, da3 3u allen 
Seiten gilt. Denn damit ijt ja nicht gefordert, daR wir Chrijten uns 
von der jetveiligen Seititromung mitreifen Lajjen, in dem herrjden- 
den Seitgeijt aufgeben follen. Wielmebhr follen wir al8 Chrijten die 
Beit recht ausfaufen, ausniigen, anwwenden und beherrfden! Wir 
follen im rechten Sinn up to date fein. 

Sn unjerm Sdhulwejen waren wir einmal up to date. E8 gab 
einmal eine Zeit, da waren unjere Lehrer fachgemak beffer ausgebildet 
die der und die Leijtungen unfjerer Schulen hielten 
den Vergleich mit denen der dffentlicjen fehr qut aus. Damals be- 
fuchten jehr viele fremde Kinder unfere Schule, und nur ausnahms- 
weije gingen unjere Rinder in die Freifdule. Sie vollendeten ihre 
ganze Ausbildung in der Gemeindefdule. 

Das ijt heute in vieler Begziehung gang ander$. Heute bejudert 
verhaltnismapig mur wenige fremde Kinder unjere Schule, wahrend 
unjere cigenen Rinder 3u vielen Taujenden vor und nad) ihrer Ron- 
firmation in die StaatS{dhule gehen. Wiljahrlid) miijfen Taufende, 
die eine etwas hihere Ausbildung fuden, notgedrungen ibre in 
der dhrijtlicjen Schule angefangene Erziehung und Musbildung in den 
hiberen Graden einer gang ander gearteten Lehranjtalt vollenden. 
Die Staatsidhule ijt namlic&h auf der gangzen inie fortgefdritten; wir 
aber haben in unjerm Schulwejen nidt Schritt gehalten. Der Staat 
hat allerort8 Sodjdulen eingeridtet al8 Vollendung jeiner 
fchule, und fein ganze3 Schulwejen wird nach einem einheitliden Plan 
geleitet. Bei un8 feblt die einheitlide Leitung ganglich jowie der 
Kopf, der rechte Wbjdluk. We don’t finish, but fit; wir bereiten 
unjere Rinder vor fiir die StaatSfdhulen. Wo gibt nun woh! in 
der ganzen Welt ein ahnlides rumpfartiges, fopflojes Schulfyjtem, 
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das feine Schiiler gerade im leijtungsfabigften Wter an eine garg 
ander geartete Schule entlajfen Das ijt nicht fair, weder gegen 
unjere Lehrer nocd gegen unjere Kinder. Gewifk, wir haben uns 
nicht in die Zeit gejdictt, fie nicht recht ausgefauft. 

Mit Unredht beruft man fic) auf die Stellung unferer Vater, die 
die Griindung von Lutherijden Sodfculen nicht fiir nbtig hielten, ja 
jogar dafiirbielten, Kinder jeien nach ihrer Ronfirnmation gefeit gegen 
die Gefahren, die ein etwaiger Bejud religionslofer mit 
bradhte. Denn cinmal Hatten damals nur einige wenige gripere 
Stadte Hochjdulen, die von einer verjdwindend fleinen luthe- 
rijdher Kinder bejucht wurden. CSodann waren jene Schulen tatjach- 
lich viel ungefabrlicher als jegt, da fajt alles, was iiber das gewohn- 
fiche Whe in den weltliden Fachern hinausgebht, jdhnuritraks wider 
Gottes Wort ijt. Endlich haben unjere Vater eben geirrt, wenn fie 
meinten, der Unterricht in den weltliden Wiffenjdaften fonnte auch 
von un- oder andersglaubigen Lehrern erteilt werden ohne Gefahr- 
dung de8 Glaubens unjerer fonfirmierten Kinder: ein Yrrtum, in 
dem auch heute noch mander befangen ijt. Bergejjen wir das Dop- 
pelte nicht: in den Sffentlicen Hochjdulen geht man von den Voraus- 
fekungen aus: das erjte Blatt der Bibel ijt eine Mythe, Gott regiert 
und erbalt die Welt nicht, jeder ijt jeines Glides Sdhmied ujw. Fer- 
ner, wenn die Wusbildung unjerer fonfirmierten Kinder in den welt- 
lidhen Sacdhern, bejonders in einem undriftliden Sinn und Geift, 
immer getrieben wird, jo wird die menjdlide ,, 
jebr bald die gottlice iibertuchern und erjticfen. Sedenfalls flatten 
die tveltlice und die religidje Erziehung tweit auseinander! 


2. Lutherijde hohere Maddenfdulen find cin Seqen. 

a. Sie find ein Segen fiir die Rinder. Cine der erjten 
Forderungen an chrijtlide Chepaare, jobald fie Vater und Mutter ge- 
worden find, ijt, daB fie ihr Rind ,,erziehen in der Bucht und Vermah- 
nung gum SErrn“. Yn ihrem erjten Gebet fiir den Neugebornen 
bittet die Kirche, Gott dazu ,,den Eltern Licht und Kraft” geben. 
Um darin den ‘Eltern bebilflid) 3u fein, erridtet die Rirde dhrijtlicde 
Sdhulen. Friiher galt bei uns nod giemlid allgemein der Grundjag: 
Neben jeder Lutherifdhen RKirde eine lutherijhe 
Sdhule! Lutherijdhe Chriften nur unter lutherijden 
Ranzeln! Lutherifdhe Kinder nur in [utherijden 
Smulen! Und e8 ijt in vielen unferer Gemeinden heute nod 
geichriebenes oder ungejdriebenes Gejek, dab ihre Glieder die ,,jdul- 
pflidtigen” Kinder in die Gemeindejdule jdhicen. Mit Suwiderhan- 
delnden trat man in Verhandlung, die unter Umitanden gum Wus- 
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fiihrte. Was vor der Konfirmation jdwerjte geahndet 
wurde, ftand und fteht den Eltern tags darauf frei. Bajtoren und 
Lehrer fiihren die Ronjirmierten wohl jelbjt in die religionSloje Frei- 
jchule oder entlaffen fie an diefelbe mit einem jdonen Empfeblungs- 
jhretben. Nun hat doch die Konfirmation, die nicht einmal ein Safra- 
ment, jondern eine rein firdlidhe Cinridtung ijt, gewif feine 
magijdhe Rraft und Wirfung, da8 Kind wie mit einem GSdlage 
gegen alle Gefabren eines un- und widerdrijtlicdjen Unterrichts 3u 
jichern. 

hirte die ,Schulpflidt” der Kinder gewshnlid mit dem 
RKonfirmationsalter auf, heute dagegen bleiben fie bis 
3um fiebzehnten oder achtzehnten Sabre. Die Yahre nad) der Konfir- 
mation jind aber die allerbedeutungsvolliten. Yn diejen jogenannten 
»tritijden” Sabhren bildet fic) der Charafter der jungen Leute. Wer 
joll nun dies allerwidhtigite, abjdlieBende Werf aller Erziehung an 
unjern Rindern bejorgen? Wollen wir unjere Tochter rubig den Ge- 
fahren der sophistication in der religionSlojen, coeducational Sod)- 
jdule ausfeben? Sn diefen Sabren jdlieken die jungen Leute ge- 
woihnlich Freundjdaften fiirs Leben. BZiehen wir e8 nicht vor, wenn 
jolche Freundichaften mit gleichgejinnten, gleicherzogenen Chrijten ge- 
idhlojfen werden? Und find unjere Madden immun gegen das ge- 
fabrlicde Gift, da8 in fajt allen dort gebraudhten Lehrbiidern verjprikt 
wird? Wer will behaupten, Quthers Wort: Wo die Seilige Schrift 
nicht regiert, da rate ic) fiirmwahr niemand, daz er jein Rind hintue” 
gelte nidt von religionslojen Sochjdulen? 

b. die Familie miibten fic) lutherijdhe SHodjdulen fiir 
Madden ganz bejonders jeqenSreid) erweijen. Die Familie ijt die 
Grundlage der gangzen menjdliden Gefellidaft. Wo Familien- 
[eben gu faulen anfingt, da werden Grundpfeiler der ganzen menjd- 
lichen Gemeinjdaft in allen ihren Zweigen morjd. Nun bejteht das 
wabre Gliic der Familie in woblerzogenen Rindern. Kin- 
der” gehdren mit 3um ,,tagliden Brot“. Unglaubige, abgefallene, 
gottlofe Kinder find fiir Chrijten ein {dweres Familienfreu3, 
mogen fie aud fonjt noch jo gelehrt und geebrt jein. Will die Schule 
als Gebilfin der Familie ihre hohe Pflicht erfiillen, dann muf fie vor 
allen Dingen titdhtige Familienglieder erziehen. Das fann aber nad 
lutherijder Auffajjung nur erreidjt werden, wenn Unterridt und Er- 
ztehung im Sinn und Geijt de8 Evangeliums gejdieht. Nun find 
gerade die Sabre nad) der Ronfirmation am meijten dazu geeignet, 
unfere jungen Dtadden fiir$ Leben und defjen Xufgabe vorgubereiten. 
Die jungen Herzen find bejonder$ empfanglic fiir allerlei gute Lehren. 
Dichter und reden von der ,,zarten” Jungfrau; ihr Serz, 
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Sinn und Gemiit ijt wie gartes Wad3, auf da$ man leidht Eindrucd 
“naden fann. 

Wollen wir nun dieje allerwwidtigite Erziehungsarbeit jolden 
iiberlafjen, die da8 rechte Ergiehungsmittel nicht anwenden diirfen, 
die gumeijt felbjt eine gang falide Auffaffung vom Familienleben und 
dejjen Bflichten haben? Warum jo viele Lutheraner und 
andere ihre Tidhter in hobhere firchlide oder Privatanjtalten? Nicht 
weil fie befiirdten, ihre Todter modjten nicht genug in den Sffentliden 
Hodjdulen fernen, jondern weil ihnen die Erziehung nidt ge- 
niigt. Darum haben die Seften und foldje lutherijde Synoden, die 
feine Gemeindejdule haben, eine jo grobe Anzahl hoherer Madden- 
fchulen, gum Teil mit auerjt ftarfer Frequeng, wahrend innerhalb 
der grofen Synodalfonfereng nur eine eingige hibere Todter}dule 
ein mehr oder weniger fiimmerlices Dajein frijtet. 

e. Dak unferer RKirde aus lutherijden GHochjdulen der 
grokte Segen erwadhjen wiirde, bedarf feines [angen Beweijes. Die 
Griinde, die fiir die fegenSreide Einridtung der Gemeindejdule ins 
geld gefiihrt werden, treffen aud) gewif gu in Beziehung auf luthe- 
rijhe Hodidulen. Dod) mag hier nod) auf Vefonderes hingerwiejen 
werden. Sn der Hochjdule erhalten Rnaben und Madden den finish- 
ing-touch. VieleS von dem, was fie in der Elementarjdule gelernt 
haben, vergejjen fie: fie wiffen nur nod), fie in unferer Gemeinde- 
die AnfangSgriinde im Lejen, Sdhreiben und Rednen gelernt 
haben: Lauter geringfiigige Dinge im Vergleid) mit der ,,hdheren“ 
Wilfenfdhaft, die fie fich in den Sffentliden Hodjculen angecignet 
haben. Gang natiirlic&h wird von ibnen nad und nad) die Gemeinde- 
jchule iiberhaupt gering eingefdagt, wenn nicht gang veradtet. Wenn 
jolde nun jpater felbjt Vater und Miiitter werden und jdhulpflicdtige 
Rinder haben, werden fie nidjt fo urteilen und handeln: ,,Was wir 
eigentlich gelernt haben, unjere eigentlide Ausbildung, verdanfen wir 
der Sffentlichen Gochjdhule; in der Rirdhenjdule haben wir wenig ge- 
lernt. fchicen wir unjere Kinder nicht dahin!“? Glauben wir 
wirflicd), wir unjere Gemeindefdhule halten werden, wenn erjt die 
in der Sffentliden Hochjdhule ausgebildeten Manner und Frauen in 
unjern firdlicen Rreifen in der Mehrheit jind und die Fiihrerrolle 
iibernehmen. 

Serner, unter den Lehrern (Lehrerinnen) und Sehiilern der 
Offentliden Socdhjdule herrjdht nicht gerade der fraffe Unglaube, jon- 
_ dern der vielleidt noch gefabrlidere Synfretismus. Be- 
fenntni8 fommt nidjtS an; alle Rirden find gleid; hidjtens daz 
ein gewiffer Unterjdied ijt awifden Ratholizismus und Proteftantis- 
mus; alle juden da8 Woh! der Menidbeit” ujw. nur wenige 


Drawing. 119 


unjerer jungen Leute fommen ungefdoren und mit gang beiler Haut 
davon. Bejonders empfanglich fiir jolche jynfretijtijden RedenSarten 
find unjere jungen Madden. Das bifschen Sunday-school oder Chri- 
jtenlebre bietet nicht ndtige Gegengift gegen den jynfretijtijden 
Sauerteig, der den taglicen Umgang und Verfehr mit den Mitidiilern 
und Lehrerinnen durcdjauert. 

Endlich wiirden [utherijde hdhere Maddhenjdulen der Kirche auch 
dadurd) gum Segen dienen, die Whiturienten wenigitens gum Teil 
alg Rehrerinnen an unjern Gemeindejdhulen wirfen fonnten. Golde 
Lehrerinnen waren doch wenigitens in [utherijdhem Sinn und Geijt 
ausgebildet und erzogen und daber immer nod) denen vorgugiehen, 
Die aus den Offentlidjen Hochichulen oder aud) normal schools hervor- 
gegangen find. 
funft unjerer Rirde und ganz bejonders unjerer Schule von den dffent- 
lichen bejonders den gropitadtijden, die allergrdpte Ge- 
fabr drobt, fo: ameifelt er nicht im geringjten daran, dak ein reicer 
Kranz von Lutherijden fiir Rnaben und fiir der 
Rirdhe und ihrer Schule 3um reidjten Segen ausidlagen wiirde. 

Freilic) miiffen fie wirflide Erziehungsanjtalten jein 
und bleiben. Lutherijde business colleges griinden und 3u erbhal- 
ten, dagu hat die Kirche feinen Beruf. Wuch wo man in lutherijdhen 
Hodjchulen die Wabhlfreiheit ins Unfraut jchieken lapt, den Schiilern 
freijtellt, ob fie Religion und Gejdicdte, Englijdh und Deutjdh, Mathe- 
matif und Naturwiffenjdaft ,nehmen” wollen, da verliert die Schule 
den Charafter einer griindliden CErziehungsanjtalt. Ob nidt an 
folder Wabhlfreiheit die cine oder andere der eingegangenen [uthe- 
rijdhen GSochjchulen jidc) den Tod geholt hat? Wuch miipte man 
hiiten vor der ,,.Uffreditierung”: unjere hoheren Maddhenjdhulen miip- 
ten ihre Schiilerinnen volljtandig ausbilden gu tiidhtigen [uthe- 
rifd@en Chriften! Fr. Meyer. 


Drawing. 


You have already studied the cylinder in a vertical position 
and know that, though the top face is really a circle, it appears 
as an ellipse, unless you are looking directly down on it, and that 
the ellipse changes in appearance as the cylinder is raised or 
lowered. Now take the cylinder in your hand again and, still 
holding it in a vertical position, raise it till the bottom is just on 
a level with your eyes. You will not see the lower face, but the 
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bottom of the cylinder will appear as a straight line. Now slowly 
raise the cylinder and the bottom face will come in sight, first as 
a very much foreshortened ellipse; but gradually it will grow wider 
and wider till, when it is overhead, it is a circle. 

Study the lanterns in the illustration. You can see that they 
were hanging at different heights. Which one do you think is on 
a level with the eye? Which one is above the level of the eye? 
Do you notice the little white spaces on the rims of the lanterns? 
They represent the shiny spots and are called high lights. Study 


the drawing of the tumbler and note differences between the ellipses 
representing the top, the surface of the water, and the bottom. 

Draw from objects resembling the cylinder placed above the 
level of the eye. ; 


Why a Gymnasium? 
Contributed by W. C. Koun. 


It has been said by somebody that a physical training of 
children or students is merely an expensive “fad,” and that, if 
physical exercise were necessary for the young, a spade, shovel, 
rake, or other farm implement should be placed into their hands, 
and then they should be put to werk in some garden or on 
farm. 
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This is true to a certain extent. It cannot be denied that 
such work is a healthful, strengthening exercise for the muscles 
and the body; but it will never give them the grace and ease of 
movement necessary especially for men who must appear in public 
or be educators of the youth. An educator must be an illustrative 
example in everything, and especially in his personality. Health, 
personal appearance, good carriage, becoming movements are results 
of sensible physical exercise. 

The trouble in our days is that most people have a wrong 
conception of physical exercises. All that they are concerned about 
is to beat somebody in running, jumping, swimming, skating, etc. 
The consequence is that only those are selected by the school or 
student-body who show an unusual talent for one or the other sport, 
and these give attention to gymnastics, and should moprenu the 
school, while the majority looks on or does the “rooting.” 

That is not the purpose of athletics or gymnastics at a school 
or college. On the contrary, it should be the aim of all students 
and also of all children to gain control over themselves, and to 
acquire ease, grace, and command of the muscles, as well as to 
improve and preserve the healthy condition of the body. 

College men have often been impressed by actual experience 
of the beneficial influence of a systematic physical exercise. They 
have noticed how undesirable traits in students have vanished, and 
were replaced by most desirable ones. The timid often developed 
self-confidence, the backward, duil, and slow frequently unfolded 
initiative power, the undecided, always faltering, acquired raenel 
ness and decision. 

Luther, the greatest educator since the time of the apostles, 
advocated physical training very strongly. He says: “It was well 
considered and arranged by the ancients that the people should 
practise gymnastics, in order that they might not fall into reveling, 
unchastity, gluttony, intemperance, and gambling. Therefore these 
two exercises and pastimes please me best, namely, music and gym- 
nastics, of which the first drives away all care and melancholy from 
the heart, and the latter produces elasticity of the body and pre- 
serves the health. But a great reason for their practise is that 
people may not fall into gluttony, licentiousness, and gambling, as 
is the case, alas! at courts and in cities. This results when such. 
honorable and manly bodily exercises are neglected.” 

Magnusson writes in his Psychology as Applied to Education: - 
“Athletic skill ought to be a part of every education. Every one 
should be taught marching, running, jumping, swimming, skating, 
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wheeling, . . . the principal athletic games, and the simpler forms 
of apparatus gymnastics. — Each person’s purpose in athletics 
should be to gain control over himself, not primarily to ‘beat the 
other fellow.’ ” 

Montaigne writes: “I would have the youth’s outward rere 
end mien and the disposition of his limbs formed at the same time 
with his mind.” 

Rousseau says: “Exercise, therefore, not only the physical 
strength, but also the senses that direct it, make the best possible 
use of each, and verify the impressions of one by those of another. 
To learn to think, therefore, we should learn to exercise our limbs, 
senses, organs, since these are the instruments of our intelligence ; 
and in order to make the best use of these instruments, it is nec- 
essary that the body, which produced them, should be robust and 
healthy.” 

Horace Mann deplores the fact that his health was seriously 
impaired through the ignorance of the laws of healthful exercise, 
when he writes: “At college I was taught the motion of heavenly 
bodies, as if their keeping in their orbits depended upon my know- 
ing them, while I was in profound ignorance of the laws of health 
of my own body.” 

The autoist knows that he must take his auto out, or otherwise 
the hattery will degenerate because of a lack of recharging. The 
owner of a good race-horse knows that he must exercise it regularly, 
otherwise it will not remain in a fit condition. Implements will 
rust in idleness; bodies will degenerate without exercise. 

Therefore every college, especially every normal school, should 
be equipped with a good gymnasium. Will our alumni give us a 
helping hand to get one? 


Von F. Burandt. 


Vom 29. Marg bis gum 1. April war die Ailgemeine Gemijdte 
Nehrerfonfereng von Minnefota und Dafota in der gajtfreien evan- 
gelijd-lutherijdhen SmmanuelsSgemeinde in der fchinen Stadt Dtan- 
fato, Minn., verfjammelt. Die RKonfereng sablt jekt neungzig Glieder. 
Damit jedes Glied den jabrliden Verjammlungen beiwohnen fann, 
werden die Reijefojten gemeinjdaftlic) bejtritten. Sn einer mit 
grogem woblgejegten Rede behandelte Vorfiger Biigel auf 
Grund der beiden Briefe de3 Apojtels Paulus an feinen Gebilfen 
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Timotheus: ,,Die Eigenidaften und Anforderungen eines dhrijtlicen 
Lehrer$ und einer Lehrerin.” Jn feiner Wusfiihrung wies er bejon= 
ders hin auf Lehrtiidtigfeit, Liebe Amt, Treue, Geniigjam- 
feit, Zufriedenheit, Geduld, Sanftmut und Gebet. — Ya, e3 waren 
gewif wieder Tage fleipiger Arbeit fiir die Konferengglieder. 

praftijde LeFtionen wurden mit den Sdjiilern der ver- 
fchiedenen Rlajjen abgehalten und von der KRonfereng bejproden, friti- 
fiert und danfend angenommen. Die Gegenjtande diejer Lehrproben 
waren folgende: Mofis Verufung (Bugmann); Government of Minne- 
sota in Comparison with the National Government (Gelg); A Les- 
son on the Digestive Organs (Rolander); Justification (Dreyer) ;. 
A Lesson of the Water Route from Duluth to Buffalo (Falbe); 
A Practical Lesson Developing the Multiplication Table (Serbert 

Der Konferen3 wurden aud) vier Referate vorgelegt. Lehrer- 
SSberner behandelte das jedite Gebot praftijd vor der RKonferenz. 
Lehrer J. W. Meyer legte da8 sweite Referat vor, deffen Thema war: 
What Is True Patriotism, and How can It be Instilled in Our 
Children? S$roj. Palmbad) von New Ulm, Minn., hielt einen Vor- 
trag iiber Science, und Methods of English Reading war da3 Thema, 
das Lehrer Sig gu behandeln aufgegeben worden war, und deffen 
Ausfiihrungen 3u einer regen Debatte veranlaften. 

Am DienStagabend fand ein Gottesdienjt jtatt. P. Winter 
hielt eine Iehrreidhe Bredigt auf Grund de3 Tertes 1 Petr. 5, 2. 4. 
Sn feiner Bredigt wies er befonders hin auf die Serrlidfeit Veh- 
rerberuf3 und die Wichtigfeit der Hrijtliden Gemeindejdule fiir unjer 
ganze$ Land. Bor der Predigt trug der Lehrerdor unter Lehrer BW. 
Sriedrid)s tiichtiger Leitung ein paffendes Chorijtiie€ vor, und nad der 
Predigt wurde hom gemijdten Chor der Gemeinde unter der Leitung. 
Herrn eine Ojterfantate vorgetragen. 

ir Mittwodhabend war eine Unterhaltung vorbereitet worden, 
die in einer Stadthalle abgehalten wurde, und gu welcher jedermant 
Zutritt hatte. Bofal- und Ynjtrumentalnummern wedhjelten mit- 
einander in pajjender Weife ab. 

Am DonnerStagabend waren alle Konferengglieder Gajte des. 
Bethany College. Die Beamten diefer Wnjtalt Hatten gewifk feine 
Miihe gefdeut, um den Gajten den Befud) in jeder Sinfidt angenehm 
3u maden, was auch vorgiiglic&) gelang. Die Leiftungen, welche wah- 
rend der Vortrage der verfdhiedenen mufifalijden Nummern zum Wus- 
drud famen, lieken deutlid) erfennen, dak in diefer Ptaddenjidule 
Liidhtiges geleiitet wird. 

Das Schulfomitee de3 Minnefota-Dijtrifts gab Ausfunft iiber 
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Die vielen Schulen im Staat und ermunterte die Lehrer, gum Bred 
ibrer Fortbildung eine Sommerjdule 3u befudjen. 

Die Wahl der Beamten hatte folgendes Ergebnis: TF. Biigel, 
Vorjiger; E. Waltmann, Vizevorfiger; F. Burandt, Sefretar; 
BW. Mever, Hilfsjefretar; W. Friedrid, Dirigent; W. Mever, 
Hilfsdirigent. Die Kollegen Kath, VBornede, Vode und Stablfe bil- 
da8 Komitee zur Verteilung der Arbeiten. 

Nachdem alle Gefchafte erledigt, Dankbejdliijje gefakt und eine 
Ginladung nad St. Paul, Minn., fiir angenommen 
worden war, fam die jdine RKonferenz am Freitagmittag zum Wb- 
und die Rollegen verabjdhiedeten fich, um neugejtarft in ibren 
Wirkungstreis zuriiczufebren. 


Berit iiber die Winnebago-Ronfereng. 
Yon Sonntag. 


Sun der Karwode, vom 21. bis zum 23. Marz, tagte in Green 
Vay, Wis., die diesjahrige Winnebago-Ronferenz. 25 Lehrer und eine 
Anzahl Lehrerinnen Hatten eingefunden. Bur bejonderen Freude 
gereidte eS uns, Serrn Sdculjuperintendent Grofmann unter uns 3u 
feben. Solgende praftijde Arbeiten murden geliefert: Repentance, 
Developed from the Bible Story Joseph and His Brethren (2. Ger- 
tajn). A Lesson on Surveying (¥h. Sarmann). Worterflarung 
vierten Gebots (Srl. Roja Burger). A Lesson on Square 
Measure (2. Bape). The Office of the Keys (Mt. Leyhe). Germina- 
tion of Seeds (3. Wlber$). 

Wn theoretijden Arbeiten wurden behandelt: Die Vor- und Nadh- 
teile der Vereine innerhalb der Gemeinde (AM. Miiller).. Why do We 
Teach History in Our Schools? (€. Soffmann.) 

wurden fiinf Sigungen abgehalten. 

Die nadjte Konfereng wird, fo Gott will, vom 10. bis gum 
12. Aprif 1922 in New London, Wis., ftattfinden. 

An AWrbeiten wurden aufgegeben: Praftifde: 1. Bibellejen, 
Deutich oder englijd (G. 2. Der Prophet Yona (J. Rojen- 
thal). 38. Long Division (M1. Mosfop). 4. Stillung de8 Sturms 
(Srl. Vindow, mit der Unterflajje). 5. A Mental Arithmetic Lesson 
(€. Yacob). 6. Geography of Australia (Theo. Bitther. 7. Col- 
onization of Rhode Island (€. Peter3). 8. Begrabnis Chrijti (CE. 
Griitt). 9. Dependent Clause (YW. Yohnjon). 10. A Practical Les- 
son on City and Village Government (%. Rowert). — Xheoretijde 
Urbeiten: 1. School Etiquette (YW. Sellermann). 2. Wie ergiehen 
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wir unfere Kinder gum MijfionSeijer? Damfshler.) 3. How 
«does Modern Life Hinder or Help in Bringing up Children? 
(2%. Braun.) 4. What Is Real Education? (€. Sdulg.) 5. Culti- 
vation of Perception (Qt. Dommer). 6. The Boy Scout Movement 
(2. Serrahn). 7. The Teacher, a Molder of the Future Generation 
(2. Pingel). 8. Wie fann den Gefahren unjer3 Schulweiens ent- 
gegengearbeitet werden? (S. Mofel.) 


— 


Altes und Lenes. 


Yuland. 


The Superintendent of Schools in the Central District, Mr. A. C. 
Stellhorn, writes in the School Bulletin: “A little more than five years ago 
Rev. Docter of Cleveland taught four pupils five days a week for a whole 
year. Some thought him foolish and did not refrain from telling him so. 
‘But when his school was visited two years ago, it had just moved into a fine 
new building, which is to be used entirely for school purposes in the future, 
but which serves both as a church and school at present, the schoolrooms 
being on the second floor; and the number of pupils had increased to 44; 
‘to-day the number is 70. The pastor is still teaching five days a week. 
A lady teacher has the lower grades. The school has eight grades, the 
‘graduates entering high school. A regular teacher for the upper grades is 
needed. Rev. Docter should be relieved of schoolteaching. Isn’t this a won- 
derful story? All this talk about having no time to teach school on account 
of other missionary activities is put to shame by such cases. Instead of 
‘sitting down with four pupils and teaching them five days a week, the above- 
named pastor might have made house-calls, and have foregone the blessings 
of a Christian school to this day and forever; now he has the school estab- 
lished, and there is still time to make the house-calls. Our heartiest con- 
‘gratulations! May the Lord endow others with this spirit! There are other 
‘young missionaries in the District that work along exactly the same lines. 
‘Their motto also is: The school first and then the other missionary activi- 
ties; not other missionary activities first and no school at all. 

Gemeindefdulen in englifden Gemeinden. Yn der lebien Nummer des 
der von der Schulfommifjion unfer3 Nord- 
herausgegeben twird, lefen wir: ,,Unjere Schweftergemeinde 
‘aus dem Englifehen Dijtrift, die Pilgrim Congregation in Chicago, 
(P. %. ©. Steinhoff), hat in ihrer Verjammlung am 2. November vorigen 
Vahres befdlofien, eine Gemeindefchule gu griinden, vorerjt mit den vier 
unteren Graden, und fofort zur Verufung eines Lehrers gu fehreiten. Lehrer 
Wlfred Rumsfeld von der Hiefigen Dreieinigkeitsgemeinde (P. W. Both) ijt am 
14. Degember berufen worden. Lebtere Gemeinde hat ihn am 2. Yanuar in 
Srieden und unter Antwiinfchung Segens ehrenvoll entlaffen. Gott 
Jeqne die iiebe Pilgrim-Gemeinde und ihre Schule! das Erempel 
andere Gemeinden fraftigft reizen, gleichertweife Gemeindefdhulen einguridten 
gur Chre Gottes und gum Heil feiner Kinder und feiner Rirde!“ — Es ijt 
in der Tat jedesmal eine gute Nadhridt, wenn eine gang englifde Gemeinde 
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unter un3 eine Gemeindefdule in3 Leben ruft. Bn der RMegel ift e3 bedeu- 
tend fdwieriger als in einer deutiden oder deut{d-englijden Gemeinde, und 
das foll auch bei diefer Frage bedadht und nicht auger acht gelafjen werden. 
Bei vielen unferer Gemeindefdulen, namentlid in friiheren Sahren, war die 
Griindung und der Aufbau einer Schule verhaltnismapig leicht, weil eben 
die Eltern in einer folchen Schule auch die Gelegenheit Hatten, ihre Kinder 
in Der deutfden Sprade unterridten gu laffen. Dies fallt in einer eng- 
lijehen Gemeinde weg. Aber fo ift, Dah unfere Schulen nicht der 
Sprache wegen da find, fondern der Religion und der chriftliden Erziehung 
twegen, fo gewif ijt e3 auch, dak eine mehr und mehr englifch werdende oder 
gang englifde Gemeinde nicht, weil fie englifch wird oder ift, auf die Ge- 
meindefdule vergidten fann. Das Wort Gottes: ,,Biehet eure Kinder auf 
in der Zucht und Vermahnung gu dem HErrn!” Eph. 6, 4, gilt nicht blo 
in der deutfdjen, fondern auch in der englifden und in jeder Sprade, und 
Dak foldje Erziehung am allerbeften durd die Tagfdule erreicht 
wird, dariiber find fich alle flar, und die Stimmen derer, die das ritdhaltlos 
anerfennen, mehren fich gerade in den Kreifen derer, die feine Gemeinde- 
fdule haben. Recht verftanden, ift englifch werdenden und gang englijden 
Gemeinden eine Gemeindefdhule noch viel notiger den andern, da ihre 
Kinder in viel grégerer Gefahr ftehen, von dem unioniftifden Geift und 
andern gropen Sdabden amerifanijden Seftenfirdentwefens angeftedt gu 
fwerden. Darum ift jede Griindung einer englifden Gemeindefdhule mit be- 
fonderer Freude gu begriigen und bon Hergen gu twiinfdjen, dah foldhe Nadj- 
richten nicht vbereingelt bleiben. Und der rechte, fidhere Weg, cine Gemeinde- 
fchule gu befommen, ijt, eine folde angufangen. Das fei befonders 
unfjern jungen Pajtoren und unjern jungen Gemeinden ans Herg gelegt. 
Nur nicht die Zeit verftreidjen lafjen! Nur nicht auf giinftigere Verhaltniffe 
twarten! Yur nicht meinen, e3 fich nicht, mit gehn oder fiinfgehn Kinz 
dern eine Schule angufangen oder fortgufiihren! Lohnt fich wohl, wie die 
Erfahrung unferer Gynode mehr als einmal gegeigt hat. Hat fich aber erft 
eine Gemeinde daran gewshnt, gwangig oder Sahre ohne Gemeinde- 
fertig gu werden, dann Halt fehr fdwer, eine foldje nod) ind Leben 
gu rufen. (2. F. im ,Lutheraner“.) 
Ronferengberidt. Wm 21. Januar tagte die Connecticut Valley-Lehrer- 
fonfereng gu Briftol, Conn. Lehrer H. Kern, Oberlehrer der dortigen Schule, 
erdffnete die Sikung mit den Sehiilern feiner RKlajje. Hierauf wurden die 
folgenden praftifden Arbeiten vorgenommen: 1. Ratedefe: der 
Giinde“: Lehrer L. Wagner. 2. “Care of the Teeth.” 3, “A Lesson in Pen- 
manship”: Lehrer Kern. Lehrer L. Eggert lieferte eine theoretifde WUrbeit 
iiber “The Teaching of Manners.” — a fiinfundgwangig Sabre verfloffen 
find, feitdbem die Connecticut Valley-Lehrerfonfereng gu New Britain ihren 
Anfang genommen hat, fo twurde befdlofjien, am 20. Mai die nadhfte Non= 
fereng dort abgubalten und gugleic) das 25jahrige Yubilaum gu feiern. 
Neben den Gliedern der Konfereng waren die PP. O. Diiffel, TH. Steege, 
©. Diiffel jun. und Student Raft bon St. Louis gugegen. (. u. 
Right of Existence of Parochial Schools. — P. P. Claxton, the Com- 
missioner of Education in Washington, D. C., published the following in the 
November issue of School Life: “I do not believe that the state should deny 
the right of individuals and societies to establish and maintain schools for 
the education of children at other than public cost: Nor do I believe the 
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state should prevent or attempt to prevent parents or guardians from send- 
ing their children to other than tax-supported and state-controlled schools. 
Perfect freedom in the establishment and maintenance of schools and in 
sending children to other than public schools is, I believe, in thorough ac- 
cord with the principles of our American democracy, and should be main- 
tained. I believe, however, the state has a right to require parents to send 
their children to public schools unless at home or elsewhere they make pro- 
visions for their education at least as good as that offered by the public 
schools, and that it is the duty of the state to make such inspection of all 
private and parochial schools as may be necessary to make sure that the 
schools which children are permitted to attend in lieu of the public schools 
are substantially as good as the public schools, and that they offer instruc- 
tion in those subjects which are generally considered necessary for good 
and intelligent citizenship and for successful living in our democracy.” 

Sieg der Dentjdfeinde. Bm Staate Yndiana wurde eine Gefebes- 
porlage, die das Verbot der deutjchen Sprache in den Schulen aufguheben 
begiwectte, vom Staatsfenat veriworfen. Demnach wird aud) fernerhin die 
Sprache in den Schulen diefes Staates nicht gelehrt werden diirfen. 

Ann Arbor Dismisses One Hundred Fifty Students. — One hun- 
dred fifty students of the literary school, University of Michigan, have been 
ordered to withdraw from the University on account of poor work. The 
number included three coeds. A total of 787 remain on probation, and 
310 have been warned. - 


Ausland. 


Das Konfordia-Seminar unjers Brajilianijdhen Diftrifts fonnte das 
lebte Schuljahr mit 27 Zoglingen abjdliejen — was nod) nie dDagewejen tvar. 
Biwei bon diefen Zoglingen ftammen aus der Curopaifden Freifirde. 


iiber die Volksfdulen in Deutfdland fhreibt die ,.Wigemeine Ev.-Luth. 
Rirdhengzeitung”: ,3urzgeit fteht die Sache jo, dak in famtlichen 
Die Bahl der Religionsftunden von vier auf givet heradgejebt ijt, 
und dak Katechi8musunterrict iiberhaupt nicht mehr erieilt wird. Cine 
night gang geringe Bahl von Lehrern bemiiht jich trog dicjer Befchranfung 
Der Stundengahl, die Lehrgicle deS alten noch giiltigen Lehrplans 3u erreichen. 
Manner, der Hidhften Anerfennung wert! Ym allgemeinen aber fann von 
Erreichung diefer Lehrgiele feine mehr fein. Wieviel das gum fitt- 
lichen Niedergang unjer$ Volfes beitragt, fich nur abnen, nicht feft- 
ftellen.“ 

Die Not der Studenten der Theologie in Deutfdland ijt unter den 
gegenivartigen elenden Verhaltnijjen groR. jich dad leicht denfen und 
verjtehen lagt. Bor dem RKriege hatte ein Student mit 1200 bis 1500 Mark 
jabrlic) fein befdeidenes, aber immerhin auSreichendes Wusfommen; jest 
find 5000 6000 Mark ndtig. Diefe Mittel aufgubringen, ijt denjenigen 
Kreifen, aus denen fics) die Studentenfdaft allermeift ergangt, fdhlechthin 
unmdglid. Die Folge ijt ein gang unjagbare3 Elend unter den Studenten. 
3 gibt heute, befonders in den Grofjtadten, Studenten, die nicht imftande 
find, fic) eine, twenn auch noc) fo befdeidenc, Wohnung gu mieten. Gie 
Haufen im Sommer in Sffentlicen WAnlagen, im Winter in den Wartefalen, 
MNachtlofalen ufiv., oder fie laffen fich in Nachtbetrieben anjftellen und arbeiten 
De3 Nachts, um am Tage ftudieren gu fonnen. Wandje fommen aud) dabei 
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auf eine abjdiiffige Bahn und bemiihen fic, das Notivendigfte gu verdienen, 
indem fie in Vergniigungslofalen auffpielen. Ya, e3 fommt vor, dak einer 
in der Univerfitat gufammenbridt, teil er feit Tagen nichts Ordentlides 
gu effen hatte. — Gin Kapitel fiir ware die Spradje der Leihhaufer. 
Wahrend jonft der Student, der auf fich Hielt, das Leihhaus faum dem 
Namen nach fannte, wandern jebt bet vielen alle ihre Habfeligkciten, Klei- 
der, Stiefel, Uhren, Becher, Apparate, dorthin, und gumeift nicht aus Leidht- 
jinn, fondern aus bitterer Not. — Das find nicht iibertriebene Beridte, 
fondern Mitteilungen, die Prof. Kittel in Leipgig itber die Angelegenheit 
macht. — Auch unter Profefforen und Geiftlicdjen ijt oftmals die Not 
Die Cinkiinfte diefer Klaffen find oft geringer alS die der einfaden Arbeiter 
und reidjen beim beften Willen bei der ungeheuren Preisfteigerung nicht 
mehr aus. Wir haben von Paftoren gehirt, die neben ihrem Amt fic) nod 
irgendeine Urbeit fuchen miifjen, weil fie ihre Familie nicht ernahren finnen. 
Wir haben fie Hagen Hiren, dak fie ihre Kinder aus den Gymnafjien nehmen 
miiffen, twodurd) diefen fiix die Zukunft die hiheren Verufsarten verfdloffen 
bleiben. Diefer Zuftand fann fiir die Qufunft der refp. geift- 
lichen Standes, die jchiwerften und bedauerlidften Folgen haben. 

(Kirehenblatt.} 


Correspondence. 


Wm. F. M. in L., Ind. — Your first question reads: “Where was Daniel 
when the three men were cast into the fiery furnace?” It is, indeed, remark- 
able that Daniel’s name does not occur in this connection. Why he was not 
involved in the difficulty is not pointed out in Scripture, but we may be sure 
that he did not join in the worship of the idol. Some have said that Daniel 
may have been at the court at that time, but, though he did not worship the 
image, met with no harm, as undoubtedly was the case with many more Jews 
in the province of Babylon who did not worship the image. But this is 
improbable. Daniel was a high officer at court, and occupied a place of 
much influence and authority. As such he would have interposed in behalf 
of his three friends to save them when they were condemned to die. It is 
probable, however, that Daniel was absent on the occasion of the dedication 
of the image, being in a remote part of the empire on some business of 
state. In view of the high office held by him, it would be but natural that. 
he should have been sent somewhere as an ambassador of the king, or from 
time to time directed to go to some part of the great Babylonian Empire to 
arrange certain affairs of the provinces. — Your second question reads: 
“Where were Shadrach, Meshach, and Abednego when Daniel was cast into 
the lions’ den by Darius?” It is true that in this account no mention is 
made of the three companions of Daniel. Undoubtedly there were many 
other devout Jews in Babylon besides Daniel who did not obey the command 
of the king. Daniel was not the only conscientious Jew in Babylon. But. 
this is not mentioned. Thus it may have been that the three friends of 
Daniel had been removed from their offices and retired to private life, and 
therefore were not conspicuous; or they may have been dead. The Bible 
does not give us definite information, but we may rest assured that they 
did not comply with the king’s command. W. C. K. 
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